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Abstract
English as a foreign language (EFL) learners often encounter difficulties in learning and
improving speaking which is regarded as the most demanding language skill (Celce-Murcia &
Olshtain, 2000). Concentrating on the decisive role of context, this study aimed at exploring the
process of learning speaking by fluent and professional speakers of English in Iran. Grounded
theory was employed to qualitatively analyze participants’ perceptions toward the process of
learning speaking skill. Results yielded that a ‘comprehensive context’ of speaking is necessary
to accelerate and stimulate the process including the contexts of panel discussion, virtual world,
and teaching/tutoring classes in addition to the context of classroom. The paper proposes a
process of learning and improving speaking skill including prioritized strategies for receiving
speaking input and the additional contexts of speaking for producing maximum speaking output.
The issue of learning context is discussed in details and the implications are provided
accordingly.
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Introduction
Speaking as one of the four macro skills is integral to second/foreign language learning (SLL,
FLL), the most important skill for communication (Zaremba, 2006), and an important objective
for many learners (Kawai, 2008) since the majority of learners throughout the world study
English so as to gain proficiency in speaking (Richards & Renandya, 2002). Listening and
speaking are also basic components of interaction which expedite and facilitate the process of
language acquisition (Cohen, 2012; Ghoneim, 2013), however, the latter, in some ways, is
considered the most difficult skill to attain (Celce-Murcia & Olshtain, 2000). Interaction and
communication are of paramount importance and of the essence to develop speaking. Hence,
EFL setting in which opportunities are limited to speak English outside of the classroom
(Shadiev, Hwang, Huang, & Liu, 2015) makes the issue even thornier.
Although it is vital to increase the available classroom time and provide learners with
opportunities to enhance their speaking skill (Erten & Altay, 2009) and despite the paucity of a
practical context of speaking for learners in order to use and practice English (Yang & Chang,
2007), many studies have been undertaken to examine different challenges, techniques, and
strategies regarding speaking skill improvement in a given context (Aliakbari & Jamalvandi,
2010; Gan, 2013; Liu & Jackson, 2008; Shen & Suwanthep, 2011; Sun & Yang 2015). In other
words, literature shows that the significance of context of speaking has mostly been overlooked
in relevant studies. In addition, speaking skill is perhaps the most difficult skill to teach
especially in foreign language setting (Lee & Carrasquillo, 2006). It is a well-known fact among
teachers that the amount of time that should be allocated to develop this skill is larger than that of
other skills. Based on learners’ background, out of class input, age, first language, and other
facets, the difficulties they encounter may vary (Lee, 2005). Hence, in learning and developing
speaking skill a variety of factors of which both learners and teacher should be aware directly and
indirectly affect the process. Therefore, this study aimed at exploring the process of learning
speaking in EFL context of Iran to particularly find the way EFL learners tackle the issue of
speaking context.
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EFL Setting
For the English language learners who are learning English as a foreign language, it is apparently
an arduous task to accomplish by comparison with the learners who are learning English as a
second language (ESL) due to the fact that in EFL settings, especially Asian countries, English is
neither an official or primary language nor a means of regular communication. English classes
then are the only relevant contexts in which EFL learners mostly speak English (Afshar &
Asakereh, 2016) and they rarely communicate in English out of the classroom (Senel, 2012).
What make the matter more complicated are the inevitable problems which both learners and
teachers are contextually faced in the English classes. For one thing, all skills of language should
be learned and taught in the classroom; therefore, the amount of time allocated to each skill
might be insufficient. Hence, in enhancing oral skills, especially speaking which unquestionably
necessitates regular interaction and communication, context plays a pivotal role.
In EFL setting of Iran, up to tertiary level, learners are either provided with English
courses in the context of public schools or study English in the context of private language
institutes which, by comparison, is a more communicative context (Author & Author, 2015).
Generally, thus, Iranian EFL learners, similar to other countries of Asia-Pacific region where lack
English-speaking contexts, ‘acquire language knowledge in a decontextualized way’ (Hwang et
al., 2016, p. 2).
In spite of the above-mentioned facts, there are a host of professional English speakers in
EFL settings and, on the other hand, there are a considerable number of advanced EFL learners
who have difficulty in speaking skill in comparison with other language skills. Thus, how
proficient EFL speakers have succeeded to master this skill and overcome the inadequacy of
speaking contexts came into the principal focus of this research. In addition, the significance of
EFL setting, especially for oral skills, as a primary subject of inquiry has yet declined in
importance. Consequently, the study was conducted to delve deeply into this issue so as to shed
more light on the learning process of speaking in EFL setting of Iran in particular. Aside from
addressing the issue of context, what makes this study of added interest is its approach, i.e.
grounded theory (GT) which seemed the most appropriate approach to evaluating participants’
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perception rarely used in the literature. Instead of a linear process of data collection, in GT
method, the researcher goes through a cyclical process of data collection and analysis. That is,
‘the study often changes directions in terms of the questions being asked and the theoretical
perspectives brought to bear on the study’ (Davis, 1995, p. 444), a characteristic seemed
beneficial to the purpose of study.
Literature Review
The ability to speak, listen, and interact is called communicative ability which, Cohen (2012)
argued, is a crucial factor in the target language acquisition on which more emphasis should be
placed. Development of this ability necessitates the existence or simulation of a real
communicative context in which learners are involved in real communication and are encouraged
to use language and thus employ their strategies (Celce-Murcia, 2007). For instance, it was found
that a mobile game-based learning environment considerably enhance EFL learners’ speaking
skill by giving them confidence and providing them with an authentic context (Hwang, Shih, Ma,
Shadiev, Chen, 2016).
Despite the importance of speaking skill which unquestionably necessitates adequate
speaking context where output is produced by learners, literature (e.g. Cheon, 2003; Hwang,
Shadiev, & Huang, 2011b; Yang & Chen, 2007) reveals that in the Asia-Pacific region EFL is
taught by concentrating on language input (listening and reading) rather than language output
(speaking and writing) while Harmer (2007) stated that a balance should be struck between
meaningful and comprehensible input and output which are fundamental components to foreign
language acquisition.
Furthermore, as it was mentioned, much research has been conducted with respect to
speaking strategies and challenges. For instance, speaking skill can be improved by involving
learners in creative drama activities which result in the combined beneficial effects of nonverbal
communication and verbal interactions (Brouillette, 2012). The use of storytelling strategy
(Hwang et al., 2016), role-playing activities (Yen, Hou, & Chang, 2015), and Web 2.0 tools i.e.
You Tube and Facebook (Sun & Yang, 2015) for improving speaking skill has also been proved
to be efficacious. As it can be implied, consistent with the new concept of learner’s autonomy
which takes into account digital literacies (Benson, 2013), computer-assisted language learning
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(CALL) is widely implemented in language pedagogy. However, it is suggested that the
integration of CALL and non-technology pedagogy might be more fruitful (Macaro, Handley &
Walter, 2012). In spite of the proven effectiveness of such strategies, it is, however, apparent that
the limited time and the sole context of classroom do not allow teachers to implement all of them
on a regular basis.
The Significance of Context
Second language (L2) contexts are of cardinal importance in learning languages due to the fact
that the speed and accuracy of L2 learning is heavily dependent on the type of the context in
which learning takes place (Llanes, 2011). Both researchers (e.g. Collentine, 2009; Freed,
Segalowitz, & Dewey, 2004; Freed, So, & Lazar, 2003) and participants (Allen, 2010) have
stressed the significance of context in SLA which is regarded as one of the most determining
factors that ‘affects the nature and the extent to which learners acquire an L2’ (Collentine, 2009,
p. 218). L2 contexts are mainly as follows: the naturalistic setting in which learners study or learn
L2 as immigrants in the L2 country for an indefinite period of time, the foreign language (FL)
instructed setting in which L2 is taught for a few hours a week, and study abroad (SA) setting
where the process of learning takes place in the L2 country lasting from two weeks to several
years. Researchers have juxtaposed SA context with other contexts of learning in that, unlike
other contexts, it provides L2 learners with massive and constant exposure to input, interaction,
and feedback in an authentic way (Pérez-Vidal & Juan-Garau, 2011).
Results of the studies investigating the effects of context on learning procedure reveal
some interesting changing winds and shifting sands. For instance, comparing the oral
performance of participants in three different settings (SA, at home [AH] and immersion [IM]),
Freed, Segalowitz and Dewey (2004), unexpectedly, found that participants in the IM setting
made the most significant gains by comparison with that of other participants in SA and AH
settings. However, Kang (2014) reported that SA experiences have profound effects on learners’
participation and speaking ability. Furthermore, the effects of SA experiences on reading,
writing, and FL pronunciation are rather fuzzy and vague (Dewey, 2004; Kinginger, 2008; Mora,
2008; Muñoz, 2012; Sasaki, 2009; Stevens, 2011), while its effects on developing FL oral
fluency (e.g. Klapper & Rees, 2012), vocabulary (e.g. Foster, 2009), and listening (e.g. Llanes &
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Muñoz, 2009) have been proved to be efficacious. Hence, it seems reasonable to assume that SA
setting is one of the most fruitful contexts of learning a foreign language (Collentine, 2009).
Moreover, what is clearly implied from the literature is that SA setting, at the very least, plays a
pivotal role in improving learners’ oral skills. This also supports the claim that speaking in EFL
settings is acquired in a decontextualized way (Hwang et al., 2016).
In essence, it is appreciated that greater significance should be attached to the context of
learning, especially for oral skills in EFL settings. Due to the educational, curricular, or political
inabilities of countries in EFL settings to afford learners with SA programs and the like,
regarding oral skills, it behooves policy makers, pedagogists, and language learners themselves to
augment the amount of input exposure and provide more contexts for interaction and thus
production of output. This is what to which the current study tries to propose and suggest
solutions.
As it was indicated above, in relevant studies investigating the process of learning and
improving speaking skill, the decisive effect of the context has mostly been disregarded. Hence,
with respect to the significance of the context of learning, in this study GT approach was taken to
investigate Iranian EFL learners’ perception of the process of learning and improving speaking
skill. In GT approach, the researcher enters the field without any presumptions and its process
helps him/her to create or develop a theory in order to describe and define social processes
(Glaser, 1978).
Method
Participants and Setting
Seventeen Iranian EFL speakers (9 males and 8 females) in Kashmar were interviewed so as to
analyze their responses to the first question:
1. How have you learned your speaking skill?
It is of note that the limited number of participants is due to the nature of GT approach in
that it uses non-probability sampling. That is, the researcher selects interviewees and collects
data to reach at a point where no more new indicators can be added to the categorized concepts,
i.e. the concepts are theoretically saturated. Hence, the emerging hypothesis/hypotheses
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determine(s) the sample size of the study under investigation (Baker, Wuest, & Stern, 1992;
Cutcliffe, 2000; LaRossa, 2005).
Furthermore, it should be mentioned that all the participants had a good command of
English. They were qualified EFL learners who held a standard official certificate such as IELTS
or TOEFL selected with special regard to the score of their speaking skill. They had all learned
English as a foreign language without spending any time in a country in which English is spoken
as a second language. In qualitative studies, ‘researchers tend to approach the research context
with the purpose of observing whatever may be present there, and letting further questions
emerge from the context’ (Mackey & Gass, 2005, p. 163). In GT approach, based on the initial
responses and insights, further questions are added and amended. As a result, the following
question regarding the context of speaking was emerged:
2. Where have you practiced speaking?
Consequently, all participants were interviewed and asked the second question.
Fortunately, they were available to be interviewed face-to-face or by telephone. Similar to the
above-mentioned procedure, the new data was analyzed.
Procedure
Unstructured face-to-face interview using participants’ mother tongue was used to probe deeply
into their responses and facilitate the extraction of information. This type of interview helps the
interviewees ‘to open up and express themselves in their own terms and at their own speed’
(Mackey & Gass, 2005, p. 173). The average interview length was 25 minutes. As it is the
defining characteristic of GT approach, the interview was opened by one of the participants and
continued until theoretical saturation was reached, i.e. no more new data was found. The
participants were assured that in lieu of their real names, pseudonyms will be used in reporting
the data. The tape-recorded interviews, then, were transcribed to facilitate the process of coding
consisting of open, axial and selective (Strauss & Corbin, 1998). In doing so, every attempt was
made to analyze the data rigorously and keep away from personal biases to the extent possible.
Similar and different concepts and units of meaning were recognized by methodically taking into
consideration the words and phrases used by participants and using constant comparative
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technique, i.e. open coding. As Strauss and Corbin described, in open coding procedure ‘the data
are broken down into discrete parts, closely examined, compared for similarities and differences,
and questions are asked about the phenomena reflected in the data’ (1990a, p. 62; 1998, p. 102).
Then, the relationship between variables and linkages between concepts were established in the
next stage, i.e. axial coding. Finally, in the selective coding phase, the core categories were
identified and other relevant categories were defined as well. It is worth mentioning that the
process of collecting data, analyzing, and defining categories in GT approach is rather
complicated and comprehensive to which a great deal of time should be allocated. Thus, readers
are referred to the literature (Corbin, 1998; Cutcliffe, 2000; Davis, 1995; Glaser, 1978, 1992,
1995; Glaser, & Strauss, 1967; Strauss, & Corbin, 1990a, 1998; Johnson, 2015) so as to
appropriately understand the procedure.
It should also be mentioned that three interviewers conducted the interviews for the sake
of investigator triangulation which ‘reduces observer or interviewer bias and enhances the
validity and reliability (accuracy) of the information’ (Johnson, 1992, p. 146).
In addition, the focus group interview was conducted. The merit of the focus group is that
participants reflect on each other’s responses and this interaction discloses more information
about the participants’ vantage point. Moreover, by virtue of this method the researcher is made
aware of the disagreements and their solutions, if exist (Ary, Jacob, Sorensen & Walker, 2013).
Results
Input
Participants were asked to give detailed explanations of how they had developed and mastered
their speaking skill. After analyzing data, two core categories were emerged. First, participants
all explained how they had received input which is the first priority to be provided in order for
language learners to develop their speaking skill. According to initial responses, they were also
asked to list the strategies in order of priority. The responses from participants resulted in
following categories.
Reading
The majority of respondents stated that ‘reading’ had been the most fruitful strategy to develop
their speaking skill and beneficial to obtain comprehensive data from English text books of any
8
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topics, widely and freely available texts in the internet, newspapers, etc. In addition, participants
explained that with the aid of this strategy, they had learned applicable phrases to speaking skill
and essential vocabulary in the texts. Mostafa, for example, stated ‘by reading different books
and texts, I could improve my speaking. For example, I used every useful phrase that I came
across in texts’.
Listening
The second priority was given to ‘listening’ so as to receive input. According to respondents, the
data could be acquired through listening to a host of English sound tracks provided by textbooks
or those accessible on the internet, the news and the like. In addition, listening to music and
teachers speaking during the English classes were other ways indicated by some other
respondents. As evidence, Elahe explained ‘I listened to English sound tracks and songs as much
as I could. It really helped me to speak English. Also listening to my teacher during the class was
effective. I learned a lot of useful English phrases’.
Watching Movies
One more technique employed by participants was ‘watching movies’ which could be explained
in the previous category, but it was separately categorized since its importance was stressed by
most of the participants. They believed that in order to receive considerable input, the original
movies with English subtitle serve the needs best by comparison with the movies with mother
tongue subtitle or without subtitle. Sjjad, for instance, commented that ‘watching movies
motivated me to speak English. The more I watched movies, the more structures I learned’.
Comprehensive Context
Second, according to the initial responses two other questions were developed and carefully
framed:
 Where have you practiced speaking?
Which context(s) has been the most fruitful one?
According to the participants, in EFL setting of Iran interaction is mostly limited to the
time when they are in the English classes—the only formal contexts available for them.
Therefore, learners are left with no options but providing themselves with more contexts so as to
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avail themselves of abundant opportunities to speak English otherwise they will remain ready-tospeak learners.
As a result and according to participants’ direct responses, context-supplement as an
effective strategy was born of the necessity to ameliorate the situation. As evidence, Mohammad
plainly stated that ‘we, in these circumstances, have to provide ourselves with speaking
contexts’.
Context-supplement
According to the findings of this study, in EFL setting, speaking as output is not desirably
produced until the learner is provided with or provides additional contexts of speaking. These
contexts are a significant addition to the context of English classes as an educational necessity.
Learners either make these additional contexts available or seek them in order to compensate for
the apparent scarcity of speaking context in that holding a panel discussion, for example, is
mostly considered as an additional program. In order for EFL learners to be fluent speakers, then,
it seems causally necessary to supply them with additional speaking contexts. Based on the
results, comprehensive context as a highly productive setting in which the process of learning
speaking skill is accelerated and appropriately taken place is an amalgamation of classroom
context with the additional contexts of speaking which are as follows:
Panel Discussion
The majority of participants indicated that panel discussion had been the most fruitful context of
speaking. Mostafa, for example, plainly explained that ‘after reading English textbooks, I learned
a lot of vocabulary and panel discussions helped me to use them for speaking’.
He further stated that panel discussions assisted me in ‘finding my tongue’. In such a
panel discussion, the way it is held in EFL setting of Iran, learners of different proficiency levels
are gathered to freely discuss a predetermined topic. The discussion is ranged over various topics
selected based on learners’ interests and needs. A learner then is volunteered to be the moderator
whose responsibility is to pose controversial questions and guide the panel in order for
participants not to digress from the given topic. All the participants prepare themselves for the
panel by exploring the given topic in advance. The significant advantages of panel discussions
are as follows:
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Interaction; This context provides learners with a favorable situation in which they are
able to freely interact with their peers with different proficiency levels. The great merit of panel
is its reciprocity. As evidence, Hamid commented that ‘I could communicate with other learners
who had different levels of proficiency. Sometimes a learner learned something from me or if
he/she was more proficient I would learn something and it happened naturally’.
Self-awareness and self-confidence; By constant participation in panel discussions,
learners become aware of their strengths and weaknesses. In addition, taking the role of
moderator functions as a confidence-building exercise. These advantages can be clearly implied
from Amir’s comment,
After taking English classes and completing intermediate level, I thought I was able to speak English
fluently. But when I participated in panel discussions I realized that I was not. I then decided to take part in
panels in that I saw learners with lower levels of proficiency who could speak fluently though inaccurately.
After a while, in addition to speak fluently, I got the courage to be the moderator which helped me to gain
sublime confidence and improve my speaking skill attaining an acceptable level.

Sajjed also explained that ‘I learned a lot of phrases by watching movies, but when I
participated in panel discussions I realized that they would not serve the purpose completely and
I need to learn more structures from other resources as well’.
Accuracy and fluency; Respondents also specified the advantages of enhancing accuracy
and fluency in their speaking by participating in panel discussions. Accordingly, they either
corrected other peers or were corrected by them. Furthermore, they had also the advantage of
learning the ropes to speak fluently. Mina, for instance, stated that ‘panel discussions also gave
me the opportunities to speak accurately by listening to those who spoke without errors. I could
also learn some vocabulary and phrases which helped me to speak fluently’.
Knowledge; According to participants, panels expanded their knowledge about various
issues such as social, ethical, political, educational, etc. Mobina, for example, commented ‘we
always prepared ourselves for the panel by extracting information from different sources like the
internet and relevant books. It helped me to improve my knowledge about different topics’.
Virtual World
The World Wide Web as an informative global space was another context utilized by participants
to enhance their speaking skill. The most useful websites indicated by the majority were those on
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which learners could practice speaking superficially similar to real-world contexts. Hassan
explained,
I found a website on which I got the opportunity to speak English. There were various English texts on
different topics which I could freely download their transcriptions and sound tracks. I first listened to the
sound tracks and read the transcript simultaneously. Then, I provided the answers to the questions. Next, I
could also check if my answers were correct. To me, it was really helpful to improve my speaking skill.

Furthermore, respondents stated that this context helped them to communicate with other
learners in different countries or native speakers through voice messages.
Teaching/Tutoring Classes
Those participants who had the opportunity to tutor their peers, formally or informally, strongly
emphasized the importance of teaching classes in developing their speaking skill in that they
were supposed to teach the lessons in English. Tutoring has its root in whatever instruction that
promotes student-student or peer interaction (Goldschmid & Goldschmid, 1976) by which
learners take the role of teacher for a particular time in classroom (Hanke, 2012). Mostafa’s
comment illustrates the point,
When I was learning English I also got the opportunity to tutor other learners with lower proficiency levels.
In order to teach the materials I had to prepare myself to explain them in English clearly. For this reason, it
really helped me to enhance my speaking skill. I always encourage my classmates to do the same even if
they can teach children.

It is also worth mentioning that the respondents referred to talking to peers and oneself
out of the classroom context as two other strategies used for practicing and developing their
speaking. They also remarked on their constant utilization of all above-mentioned contexts of
speaking to test and refresh this skill regularly.
Thus, comprehensive context was emerged as the second core category of the findings of
this study. The context of classroom cannot solely address learners’ need to produce output and
boost their speaking skill. A comprehensive context of speaking, then, creates ample
opportunities for interaction and communication and helps learners to fully exploit their potential
for speaking. Overall, a comprehensive context of speaking in EFL setting is causally necessary
for learners to learn speaking skill.
Discussion and Implications
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In order to develop speaking skill, as the results of this study also shows, learners should
essentially be provided with the opportunities to use the target language (Norton & Toohey,
2001) even obligatory in and out of the classroom by developing their positive attitude towards
speaking (Abu-Ghararah, 2013) and it is suggested that learning context should be fruitful for the
use of language by which learners should be surrounded on a daily basis (Hwang, Chen, Shadiev,
Huang, & Chen, 2012).
Furthermore, Kumaravadivelu (2006) considers availability as the first essential state for
input procedure. Availability is equally, if not more, important to be regarded as a decisive factor
and requisite condition specifically for output procedure and generally for learning process. That
is, the context of classroom cannot solely be sufficient to learn speaking skill.
Describing a model of SLA, Brown (1991) depicted the ecology of language acquisition.
He metaphorically explained the necessary conditions and factors involving in this ecological
cycle so as to reap the ‘fruit of performance’ (Brown, 2007, p. 308). But availability of context is
also of paramount importance in this cycle in that reaping the fruit of performance (or output),
the way it is intended, is not solely conditioned by contextual variables. To illustrate, if a vase is
available, you can grow a bunch of flowers, if a small piece of land is available, you can grow a
small number of trees, and if a vast tract of land is available, you can plant a large garden with
various fruit trees. Whether the land is fertile or poor, the climate is ideal or severe, it always
looks like rain or the rain pours down etc., then, could be considered as contextual variables.
Hence, an important insight to be applied to our understanding of the effects of the learning
context lies in the degree to which it is available to learners especially for the learning and
improvement of speaking skill.
Consequently, concentrating on the context of learning, this study illuminates our
understanding of the process of learning and improving speaking skill in EFL setting of Iran. The
study proposes a process taken by fluent and professional speakers of English. Participants first
specified how they had received input which is considered as the first priority in the process.
Reading, listening, and watching movies were relevant strategies employed and prioritized by
participants. Iranian EFL teachers also stressed the importance of these strategies, particularly
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listening and watching movies, so as to gain speaking competence (Baleghizadeh & Nasrollahi
Shahri, 2014).
After analyzing initial responses, two more questions were emerged focusing on the
output process and particularly on the context of speaking. Context-supplement as a workable
strategy for supplying additional speaking contexts to overcome its inadequacy and to accelerate
the process of learning and improving speaking skill was emerged from the data. This strategy
helps learners to avail themselves of missed opportunities to practice speaking due to the fact that
classroom contexts cannot sufficiently address their needs. The results show that contexts of
panel discussion, virtual world, and teaching/tutoring classes are useful additions to the context
of classroom. Hence, the degree to which speaking context is available to learners plays a pivotal
role in learning and enhancing speaking skill. It is, then, preferable to provide learners with a
comprehensive context of speaking in which they are likely to produce maximum speaking
output.
Similar to the works of Harmer (2007), Murphy (2010), and Yen, Hou, and Chang
(2015), this study too underscores the importance of peer-to-peer correction and feedback as a
necessary part of language learning in general and learning speaking in particular. Yen, Hou, and
Chang (2015) aptly stated that ‘allowing mistakes to be made during an activity and with a
counterpart addressing those errors provides the participants with the motivation and focus to
correct their own mistakes’ (p. 20). Moreover, as Chen (2011) also emphasized learners’
interaction with a computer as a less intimidating context of speaking, this paper also suggests
that virtual world as a fruitful and additional context of speaking can be supplied to EFL learners
so as to practice speaking out of the classroom context. Although informal, virtual world as an
online interactive learning context allows learners, especially EFL learners, to freely
communicate in English. It also increases their motivation and gives them more opportunity to
interact with each other (Cheon, 2003). Similar to this study, Mali (2015) underscores the
importance of the context of virtual world demonstrating the positive effects of interaction with
foreigners on the internet through Skype for learners’ speaking skill enhancement.
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Furthermore, the results show that the context of panel discussion as the most fruitful
context of speaking helps learners to build their confidence which is an essential component
before progressing in speaking (Cotterall, 2008).
In essence, this study suggests that additional contexts of speaking such as panel
discussion, virtual world, and tutoring classes could expose learners to meaningful language use
for learning and improving their speaking skill. The context of panel discussion helps learners to
build their confidence, interact with their peers, and produce maximum meaningful language
output. As a less threatening context, virtual world aids learners to freely communicate with
other learners and practice their speaking out of the classroom context. It also behooves teachers
to encourage learners to teach their peers. Since tutors are to explain the contents in English, the
context of tutoring classes helps them to practice their speaking efficaciously. It is worth
mentioning that different types of tutoring (informal or formal) promote self-regulated learning
(e.g De Backer, Van Keer, Moerkerke, & Valcke, 2015; Zimmerman & Schunk, 2011) which
might be of great help for EFL learners to autonomously take the learning process.
The peculiarity of speaking context in different EFL settings suggests that teachers should
take into account the scarcity of speaking context. For this reason, they should be aware that
classroom context would not alone suffice to learn and improve speaking skill. Although, as for
learners, context-supplement strategy is a remedy to the problem, it nevertheless incumbent upon
language program developers to provide learners with a comprehensive context of speaking.
Some limitations need to be considered. EFL setting of Iran cannot obviously be the sole
criterion to generalize the findings. For this reason, however, GT approach was implemented to
overcome the limitations to the extent possible. Nonetheless, further research should be
conducted to better understand the issue. For instance, from a distinctly different angle, advanced
EFL learners who have difficulty in their speaking can be investigated.
Reference
Abu-Ghararah, A. H. (2013). EFL speaking inability: Its causes and remedies. NABE Journal,
14(1-3), 63-75.
Afshar, H. S., & Asakereh, A. (2016). Speaking Skills Problems Encountered by Iranian EFL
Freshmen and Seniors from Their Own and Their English Instructors’ Perspectives. Electronic
Journal of Foreign Language Teaching, 13(1), 112-130.
15

International Journal of Language and Applied Linguistics
2017; 2(4)
Published online September 15, 2017 (http://www.ijlal.ir)
ISSN: 2383-0514 (Online)
© 2017 Khate Sefid Press

Aliakbari, M., & Jamalvandi, B. (2010). The impact of ‘Role Play’ on fostering EFL learners’
speaking ability: A task-based approach. Pan-Pacific Association of Applied Linguistics, 14(1),
15–29.
Allen, H.W. (2010). Language-learning motivation during short-term study abroad: An activity
theory perspective. Foreign Language Annals, 43(1), 2749. doi:10.1111/j.19449720.2010.01058.x
Ary, D., Jacobs, L., Sorensen, C., & Walker, D. (2013). Introduction to research in education.
Wadsworth, US: Cengage Learning.
Author & Author. (2015). Learners’ Perception of Differences between Language Learning in
High School and Private Language Institute. International Journal of Applied Linguistics and
English Literature, 5(1), 33-38.
Baker C., Wuest J. & Stern P.N. (1992). Method slurring: the grounded theory/phenomenology
example. Journal of Advanced Nursing, 17, 1355-1360.
Baleghizadeh, S., & Nasrollahi Shahri, M. N. (2014). EFL teachers’ conceptions of speaking
competence
in
English. Teachers
and
Teaching,
20(6),
738-754.
doi:10.1080/13540602.2014.885702
Benson, P. (2013). Learner autonomy. TESOL Quarterly, 47(4), 839-843. doi:10.1002/tesq.134
Brouillette, L. (2012). Advancing the speaking and listening skills of K–2 English language
learners through creative drama. TESOL Journal, 3(1), 138-145. doi: 10.1002/tesj.8
Brown, H. Douglas. (1991). Breaking the language barrier. Yarmouth, ME: International Press.
Brown, H. Douglas. (2007). Principles of language learning and teaching.5th ed. the United
States of America: Pearson Education, Inc.
Celce-Murcia, M. (2007). Rethinking the role of communicative competence in language
teaching. In E.A. Soler, & M.P.S. Jorda (Eds.), Intercultural language use and language
learning (pp. 4157). Dordrecht: Springer.
Celce-Murcia, M., & Olshtain, E. (2000). Discourse and Context in Language Teaching.
Cambridge: Cambridge University Press.
Chen, H.J. (2011). Developing and evaluating an oral skills training website supported by
automatic
speech
recognition
technology.
ReCALL,
23(1),
59–78.
doi:10.1017/S0958344010000285
Cheon, H. (2003). The viability of computer mediated communication in the Korean secondary
EFL classroom. Asian EFL Journal, 5(1), 161.
Cohen, A.D. (2012). Comprehensible pragmatics: Where input and output come together. In M.
Pawlak (Ed.), New perspectives on individual differences in language learning and teaching
(pp. 249261). Berlin, Heidelberg: Springer.
Collentine, J. (2009). Study abroad research: findings, implications and future directions. In C.J.
Doughty & M.H. Long (Eds.), Handbook of language teaching, 218–33. Malden, UK:
Blackwell.
Corbin, J., & Strauss, A. (2008). Basics of qualitative research: Techniques and procedures for
developing grounded theory. Thousand Oaks, CA: Sage Publications.
Cotterall, S. (2008). Autonomy and good language learners. In C. Griffiths (Ed.), Lessons from
good language learners (pp. 110–120). Cambridge: Cambridge University Press.

16

International Journal of Language and Applied Linguistics
2017; 2(4)
Published online September 15, 2017 (http://www.ijlal.ir)
ISSN: 2383-0514 (Online)
© 2017 Khate Sefid Press

Cutcliffe, J. R. (2000). Methodological issues in grounded theory. Journal of Advanced
Nursing, 31(6), 1476-1484.
Davis, K. A. (1995). Qualitative theory and methods in applied linguistics research. TESOL
Quarterly, 29(3), 427-453.
De Backer, L., Van Keer, H., Moerkerke, B., & Valcke, M. (2015). Examining evolutions in the
adoption of metacognitive regulation in reciprocal peer tutoring groups. Metacognition and
Learning, 1-27. doi:10.1007/s11409-015-9141-7
Dewey, D.P. (2004). A comparison of reading development by learners of Japanese in intensive
and domestic Immersion and Study Abroad contexts. Studies in Second Language Acquisition,
26, 303–27.
Erten, I.H., & Altay, M. (2009). The effects of task-based group activities on students’
collaborative behaviours in EFL speaking classes. Journal of Theory and Practice in
Education, 5(1), 33–52.
Foster, P. (2009). Lexical diversity and native-like selection: the bonus of studying abroad. In B.
Richards, M. Daller, D. Malvern, P. Meara, J. Milton and J. Treffers-Daller (Eds.), Vocabulary
studies in first and second language acquisition, 91–106. Basingstoke, UK: Palgrave
Macmillan.
Freed, B., Segalowitz, N., & Dewey, D. (2004). Context of learning and second language fluency
in French: Comparing regular classroom, study abroad, and intensive domestic immersion
programs. Studies in Second Language Acquisition, 26, 275301.
Freed, B., So, S., & Lazar, N. (2003). Language learning abroad: How do gains in written fluency
compare with gains in oral fluency in French as a second language? ADFL Bulletin, 34(3),
3440.
Gan, Z. (2013). Understanding English speaking difficulties: An investigation of two Chinese
populations. Journal of Multilingual and Multicultural Development, 34(3), 231-248.
Ghoneim, N.M.M. (2013). The listening comprehension strategies used by college students to
cope with the aural problems in EFL classes: An analytical study. English Language Teaching,
6(2), 100112.
Glaser, B. G. (1965). The constant comparative method of qualitative analysis. Social Problems,
12, 436–445.
Glaser, B. G. (1978). Theoretical sensitivity: Advances in the methodology of grounded theory.
Sociology Pr.
Glaser, B. G. (1992). Basics of grounded theory analysis. Mill Valley, CA: Sociology Press.
Glaser, B. G., & Strauss, A. (1967). The discovery of grounded theory: Strategies for qualitative
research. Chicago: Aldine.
Goldschmid, B. and Goldschmid, M. L. (1976). Peer teaching in higher education: a review,
Higher Education, 5, 9–33.
Hanke, U. (2012). Learning by Teaching. In Encyclopedia of the Sciences of Learning (pp. 18301832). Springer US. doi:10.1007/978-1-4419-1428-6_497
Harmer, J. (2007). The practice of English language teaching. London: Longman.
Hwang, W. Y., Shadiev, R., Hsu, J. L., Huang, Y. M., Hsu, G. L., & Lin, Y. C. (2016). Effects of
storytelling to facilitate EFL speaking using Web-based multimedia system. Computer Assisted
Language Learning, 29(2), 215-241.
17

International Journal of Language and Applied Linguistics
2017; 2(4)
Published online September 15, 2017 (http://www.ijlal.ir)
ISSN: 2383-0514 (Online)
© 2017 Khate Sefid Press

Hwang, W. Y., Shih, T. K., Ma, Z. H., Shadiev, R., & Chen, S. Y. (2016). Evaluating listening
and speaking skills in a mobile game-based learning environment with situational
contexts. Computer Assisted Language Learning, 29(4), 639-657.
Hwang, W.Y., Shadiev, R., & Huang, S.M. (2011b). A study of a multimedia web annotation
system and its effect on the EFL writing and speaking performance of junior high school
students. ReCALL, 23(2), 160180.
Johnson, D. M. (1992). Approaches to research in second language learning. New York:
Longman.
Johnson, J. S. (2015). Qualitative sales research: an exposition of grounded theory. Journal of
Personal Selling & Sales Management, 35(3), 262-273.
Kang, D. M. (2014). The effects of study-abroad experiences on EFL learners' willingness to
communicate, speaking abilities, and participation in classroom interaction. System, 42, 319332.
Kawai, Y. (2008). Speaking and Good Language Learners. In C. Griffiths (Ed.), Lessons from
good language learners, 218230. Cambridge: Cambridge University Press.
Kinginger, C. (2008). Language learning in study abroad: Case studies of Americans in France.
Oxford: Blackwell.
Klapper, J. & Rees, J. (2012). University residence abroad for foreign language students:
Analyzing the linguistic benefits. The Language Learning Journal, 3, 335–58.
Kumaravadivelu, B. (2006). Understanding language teaching: From method to postmethod.
Routledge.
LaRossa, R. (2005). Grounded theory methods and qualitative family research. Journal of
Marriage and Family, 67, 837-857.
Lee, C. (2005). Different types of English to which Korean college students are exposed outside
the class. Paper presented at the Korean Association of Foreign Language Education. East
Lansing, MI: National Center for Research on Teacher Learning. (ERIC Document
Reproduction Service No. ED490770).
Lee, K.S. & Carrasquillo, A. (2006). Korean college students in United States: Perceptions of
professors and students. College Student Journal 40(2): 442–56.
Liu, M., & Jackson, J. (2008). An exploration of Chinese EFL learners’ unwillingness to
communicate and foreign language anxiety. The Modern Language Journal, 92(1), 71–86.
Llanes, À. & Muñoz, C. (2009). A short stay abroad: does it make a difference?. System, 37,
353–65.
Llanes, À. (2011). The many faces of study abroad: An update on the research on L2 gains
emerged during a study abroad experience. International Journal of Multilingualism, 8(3), 189215.
Macaro, E., Handley, Z., & Walter, C. (2012). A systematic review of CALL in English as a
second language: Focus on primary and secondary education. Language Teaching, 45(1), 1-43.
Mackey, A., & Gass, S. M. (2005). Second language research: Methodology and design.
Mahwah, NJ: Lawrence Erlbaum.
Mali, Y. (2015). Students’ attributions on their English speaking enhancement. Indonesian
Journal of Applied Linguistics, 4(2), 32-43.

18

International Journal of Language and Applied Linguistics
2017; 2(4)
Published online September 15, 2017 (http://www.ijlal.ir)
ISSN: 2383-0514 (Online)
© 2017 Khate Sefid Press

Mora, J.C. (2008). Learning context effects on the acquisition of a second language phonology.
In C. Pérez-Vidal (Coord), M. JuanGarau and A. Bel, (Eds.0, A portrait of the young in the new
multilingual Spain (241–63). Clevedon, UK: Multilingual Matters.
Muñoz, C. (2012). Intensive Exposure Experiences in Second Language Learning. Clevedon,
UK: Multilingual Matters.
Murphy, P. (2010). Web-based collaborative reading exercises for learners in remote locations:
The effects of computer-mediated feedback and interaction via computer-mediated
communication. ReCALL, 22, 112134.
Norton, B., & Toohey, K. (2001). Changing Perspectives on Good Language Learners. TESOL
Quarterly, 35, 307332. doi:10.2307/3587650.
Pérez-Vidal, C., & Juan-Garau, M. (2011). The effect of context and input conditions on oral and
written development: A study abroad perspective. IRAL-International Review of Applied
Linguistics in Language Teaching,49(2), 157-185.
Richards, J. C., & Renandya, W. A. (2002). Methodology in Language Teaching. Cambridge:
Cambridge University Press.
Sasaki, M. (2009). Changes in English as a foreign language students’ writing over 3.5 years: a
sociocognitive account. In R.M. Manchón (Ed.), Writing in foreign language contexts:
learning, teaching, and research, 49–76. Clevedon, UK: Multilingual Matters.
Senel, M. (2012). Oral communication anxiety and problems of Turkish EFL learners at Samsun
19 Mayis University, ELT department. Frontiers of Language and Teaching, 3, 49–58.
Shadiev, R., Hwang, W.Y., Huang, Y.M., & Liu, C.J. (2015). Investigating applications of
speech to text recognition for face to face seminar to assist learning of non-native English
participants.
Technology,
Pedagogy
and
Education,
25(1).
doi:
10.1080/1475939X.2014.988744
Shen, L., & Suwanthep, J. (2011). E-learning constructive role plays for EFL learners in China’s
tertiary education. Asian EFL Journal, 54(1), 4–29.
Stevens, J.J. (2011). Vowel duration in second language Spanish vowels: study abroad versus athome learners. Arizona Working Papers in SLA and Teaching 18: 77–104.
Strauss, A., & Corbin, J. (1990a). Basics of qualitative research: Techniques and procedures for
developing grounded theory. Newbury Park, CA: Sage.
Strauss, A., & Corbin, J. (1998). Basics of qualitative research: Techniques and procedures for
developing grounded theory (2nd Ed.). Thousand Oaks, CA: Sage.
Sun, Y. C., & Yang, F. Y. (2015). I help, therefore, I learn: service learning on Web 2.0 in an
EFL speaking class. Computer Assisted Language Learning, 28(3), 202-219.
Yang, Y.-T.C., & Chang, L.-Y. (2007). No improvement-reflections and suggestions on the use
of Skype to enhance college students’ oral English proficiency. British Journal of Educational
Technology, 39(4), 721–725.
Yen, Y. C., Hou, H. T., & Chang, K. E. (2015). Applying role-playing strategy to enhance
learners’ writing and speaking skills in EFL courses using Facebook and Skype as learning
tools: a case study in Taiwan. Computer Assisted Language Learning, 28(5), 383-406.
Zaremba, A. J. (2006). Speaking professionally. Canada: Thompson South-Western.

19

International Journal of Language and Applied Linguistics
2017; 2(4)
Published online September 15, 2017 (http://www.ijlal.ir)
ISSN: 2383-0514 (Online)
© 2017 Khate Sefid Press

Zimmerman & Schunk. (2011). Self-regulated learning and performance: An introduction
and an overview. In B. J. Zimmerman & D. H. Schunk (Eds.), Handbook of self-regulation of
learning and performance (pp. 1–12). New York: Routledge.

20

